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Abstract
  The purpose of this research is to establish a consistent/coherent English system from kindergarten 
level to university level of the same school organization at Hokuriku Gakuin by using a global standard, 
the Common European Framework of Reference for Languages: Learning, teaching, assessment 
(CEFR). Being in a world of rapid globalization and with Japanese legal regulations and requirements 
for each school level all the way from kindergarten to university, Hokuriku Gakuin has started to 
create one consistent educational philosophy and put it into practice, which should be effective 
internationally. As a ﬁrst step, globally recognized tests, the Cambridge examinations, which have a 
connection to the CEFR, have been conducted to grasp the current students’ abilities from at each level 
elementary school to university. The results show that, although a large number have not yet reached a 
level high enough to correspond to the CEFR speciﬁed range of ability, some could reach the CEFR’s 
B2 level range.
Keywords：CEFR, Cambridge Examinations, Hokuriku Gakuin Standard, consistent, linked, 
education system, kindergarten, elementary school, junior high school, high school, 
junior college, university
キーワード：幼稚園から大学までの一貫教育、世界基準、CEFR、ケンブリッジ英検
この研究の目的は、国際社会に対応できる人材の育成を目指して、北陸学院スタンダードを
構築しようとするものである。世界スタンダード（外国語の学習、教授、評価のためのヨーロッ
パ共通参照枠：CEFR）を基にして、幼稚園から大学まで一貫した基準を用いて、北陸学院に
学ぶ幼児から大学生に至るまで、英語力と国際社会に対応する力をどのように伸ばしていく
べきかを研究するものである。本研究では、CEFRに照らし合わせた評価をする手立てとし
てケンブリッジ英検を用いて、小学生から大学生までの学力を調査した。結果では、多くの
生徒・学生が CEFRの基準の枠内に達しないことが示された。その一方、上位の者は CEFR
の 6段階のうち 3位の B 2レベル近くまでの力を持っていることが分かった。
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1. Introduction
This is the first research of the English education 
field of the Hokuriku Gakuin (Education) Standard 
which was adopted by Hokuriku Gakuin and funded 
by Hokuriku Gakuin University’s Co-Research Fund. 
The purpose of this research is to establish a consis-
tent philosophy of English education all the way from 
kindergarten to university. This research uses the 
Common European Framework of Reference for Lan-
guages: Learning, teaching, assessment (CEFR) and 
globally recognized tests, the Cambridge examina-
tions1 to evaluate the students’ levels of English from 
an international point of view. 
Hokuriku Gakuin has two kindergartens, an ele-
mentary school, junior and senior high schools, a two-
year-college and a university and has been building 
new educational guidelines in the five fields of Reli-
gion, Japanese, Arithmetic/Math, English, and Educa-
tion to Work since 2007.
We have a history of over 120 years and have been 
known as “Hokuriku Gakuin of English”. But is this 
still true? Is English education at Hokuriku Gakuin 
still vibrant? Answers to this may be found in the im-
provements which have continued in recent years. The 
kindergarten began including English lessons in 2000; 
the elementary school, since 1964, and commenced 
the current system of English teaching in 2003; the 
high school was chosen as a Super English Language 
High School (SELHi) by the Japanese Ministry of 
Education, Culture, Sports, Science and Technol-
ogy (MEXT) from 2004 to 2006; the college and the 
university began using the same textbooks based on 
the CEFR from 2008. Before this event, English text-
books based on a chosen common theory were not in 
use from kindergarten to university. Books were cho-
sen based only on the needs and ofﬁcial requirements 
of each level, and were not chosen in the context of a 
larger, overall framework. 
It could be seen that there was a variation in the 
methods our teaching staff used, in the textbooks 
they chose and in the focus they had. Some degree of 
variation is normal in any environment. However, by 
having all the teachers teaching their students based 
on the same globally recognized standard and also by 
using the same style of examination we had more con-
trol over the quality of the lessons being taught. The 
results of the examinations could be compared to each 
other, irrespective of the class or teacher. This is the 
first step in the future of Hokuriku Gakuin English 
education and will help our teachers and our students 
have a clearer idea of where that education will be in 
the years to come. 
In this paper, ﬁrst the CEFR will be described, fol-
lowed by a description of the Hokuriku Gakuin Stan-
dard (of English Education). Then, the situations of 
each school level will be elaborated on by referring to 
the CEFR when possible. 
2. Hokuriku Gakuin Standard and the Common
European Framework of Reference for Lan-
guages: Learning, teaching, assessment
Hokuriku Gakuin has been known for its practical 
English education since it was first founded by an 
American Christian missionary over 120 years ago. 
However, Japan as a whole nation finds itself in a 
world of greater mobility or globalization now, which 
requires more effective international communication 
and more intensive personal interaction not only in 
one’s personal life but also in one’s professional life 
such as in the workplace. As a leading school in Eng-
lish in the Ishikawa area, Hokuriku Gakuin made a 
decision to state their goals of cultivating its students 
to enter the world of rapid globalization. It is neces-
sary to evaluate the students’ abilities based on a 
world standard. From this, it is logical that the criteria 
used should be ones which are recognized worldwide. 
These discussions have led to establishing the Hokuri-
ku Gakuin Standard (of English Education) based on 
the CEFR, upon which the above evaluation criteria 
have been built. 
In this chapter, we ﬁrst describe what CEFR is and 
then discuss how the Hokuriku Gakuin Standard is 
related to it.
2.1 What is CEFR?
The CEFR has been developed by a group acknowl-
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edged by the Council of Europe. This project started 
in 1971 and many members of the teaching profession 
across Europe and other countries including Canada 
and the U.S have collaborated on it. The CEFR, as the 
name indicates, provides a common basis for the elab-
oration of language syllabi, curriculum guidelines, ex-
aminations, textbooks, etc. across Europe. It employs 
taxonomy to handle the complex human language by 
breaking language competence into separate compo-
nents3. Even though the CEFR focuses on Europe, it 
is useful for other countries like Taiwan and Japan to 
adopt it in their education systems due to its compre-
hensive approach to language, language teaching, and 
language learning in societies of the rapidly changing 
world.
The following are the driving forces behind the es-
tablishment of the CEFR and are commonly shared in 
many parts of the world4.
1. A further intensification on language learn-
ing and teaching in (European Union) member
countries is necessary in the interests of greater
mobility, more effective international commu-
nication combined with respect for identity and
cultural diversity, better access to information,
more intensive personal interaction, improved
working relations and a deeper mutual under-
standing.
2. To achieve these aims language learning is
necessarily a life-long task to be promoted and
facilitated throughout educational systems, from
pre-school through adult education.
3. It is desirable to develop a Common European
Framework of Reference for language at all lev-
els, in order to:
-promote and facilitate co-operation among 
educational institutions in different coun-
tries.
-provide a sound basis for the mutual recog-
nition of language qualiﬁcations.
-assist learners, teachers, course designers, 
examining bodies and educational admin-
istrators to situate and co-ordinate their ef-
forts.
The CEFR takes a viewpoint of plurilingualism 
which is seen in the context of pluriculturalism. Lan-
guage is not only a major aspect of culture, but also a 
means of access to cultural manifestations.
The CEFR tries to be multi-purposed, f lexible, 
open, dynamic, user-friendly, and non-dogmatic. 
Trying to be ‘comprehensive,’ the CEFR sets forth 
their own criteria based on a large amount of their 
research5. It attempts to specify a range of language 
knowledge, skills and use, and describes language 
usage in terms of objectives. The CEFR also tries to 
differentiate the various dimensions in which lan-
guage proﬁciency is described, and provide a series of 
reference points (levels or steps) by which progress in 
learning can be calibrated. The features of the CEFR 
are transparency, explicitness, and coherency and 
these make it available and readily comprehensible to 
users. 
The approach adopted here is action-oriented as it 
views users and learners of a language primarily as 
‘social agents’, that is, members of society who have 
tasks to accomplish in a given set of circumstances, in 
a speciﬁc environment and within a particular ﬁeld of 
action6. 
The CEFR recognizes language learning as a life-
long task, and the development of a young person’
s motivation, skill and conﬁdence in facing new lan-
guage experience out of school is of central impor-
tance. From this point of view, the CEFR proposes 
the European Language Portfolio (ELP) to provide a 
format in which language learning and intercultural 
experiences of the most diverse kinds can be recorded 
and formally recognized.
The Common Reference Levels, a conceptual grid 
facilitating comparison between different systems of 
language qualiﬁcations, have been developed to help 
people describe the levels of proficiency required or 
specified by existing standards and examinations. A 
scale of reference levels in a common framework is 
designed to meet the following criteria: description 
issues and measurement issues7. According to these 
issues, the criteria must be:
1. Context-free but also context-relevant.
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2. The categorization and description must be theo-
retically grounded but also remain user-friendly.
3. The points on the scale at which activities and
competences must be objectively determined in
that they are based on a theory of measurement
to avoid systematizing error through adopting
unfounded conventions.
4. The number of levels adopted should be ad-
equate to show progression.
The CEFR posits a framework of six broad levels 
giving an adequate coverage of the learning space 
relevant to European language learners for their pur-
poses. It is stated that there appears in practice to be 
a wide consensus on the number and content of levels 
appropriate to the organization of language learning 
and the public recognition of achievement The levels 
of ability are: Breakthrough, Waystage, Threshold, 
Vantage, Effective Operational Proﬁciency, and Mas-
tery (Appendix A). These are presented in a simple 
‘global’ representation as single holistic paragraphs in 
order to make it easy to communicate the system to 
non-specialist users and also to provide teachers and 
curriculum planners with orientation points8.
As the CEFR states that these references are sug-
gestive9, some claim that these comprehensive refer-
ences are too vague to adopt in practice and at the 
same time, the CEFR has to be comprehensive to be 
available for any possible and plausible situations. 
2.2 What is the Hokuriku Gakuin Standard?
As it was discussed before, the CEFR has the aims 
and contents that meet the following needs of the 
world that the students at Hokuriku Gakuin will enter 
after they graduate from the school:
1. Global aspect: The CEFR is focused on Europe
but its philosophy and contents are globally rec-
ognized. It is created due to the need to enhance
language education (English education in the
case of Hokuriku Gakuin) with the purpose of
educating people/students to be good language
users in terms of a global standard.
2. Good approach: The CEFR adopts an action-
oriented approach based on the work of re-
searchers, who are academically recognized 
worldwide.
3. Clear criteria: The CEFR presents six broad lev-
els which show what student are capable of do-
ing (can-do statements) for each level of ability,
which makes it easier for teachers/students to
understand what is expected.
At the same time, the CEFR may have some prob-
lems: 
1. Different situations: In contrast to Europe, where
the CEFR was created and focuses on, Ishikawa
prefecture does not have much exposure to cul-
tural and linguistic diversity. Students cannot
feel the necessity of using a second language
in their daily lives or see it in the lives or work-
place of their parents.
2. Language distance: Language distance between
Japanese and English plays an important role.
The Japanese word order, the writing system,
and the phonetic and phonological rules are very
different from those of English. Students need
to learn how to look at a language from a dif-
ferent point of view, which takes a lot of time
when they do not have a lot of access to English
around them. First graders in elementary school
need to learn four writing systems: hiragana,
katakana (both phonographic writing systems
that use one symbol for each syllable resulting
in a character that cannot be analyzed based on
its constituents: a consonant and a vowel), kanji
(Chinese logographic symbols), and the English
alphabet10.
These issues, however, cannot be seen as “excuses” 
not to perform well enough in this rapidly changing 
world. Despite their language being distant from Eng-
lish, Japanese need to catch up with the outside world 
in terms of its standard of English.
Based on these discussions, the Hokuriku Gakuin 
Standard was devised and is stated as shown in Table 1.
As Table 1 shows, the school system of Hokuriku 
Gakuin encompasses all the levels from kindergarten 
324
A Research for Hokuriku Gakuin Standard: Situation of English Education in Hokuriku Gakuin and Progress toward the Future
school levels CEFR
Communicative Skills
linguistic aspects: 
 can-do's in terms of four skills
cultural aspects
chances to be exposed to 
native speakers/exchange 
programs/overseas 
experiences
University B1 Threshold
1. Can listen, speak, read and
write everyday English. 
2. Can convey one's opinion
about their major/favorite 
subject.
1.Be interested in different
cultures in everyday life/the 
Internet. 
2.Try to know more about them
(foreign cultures).
Trip to foreign countries 
Overseas Study Programs 
to the US, Canada and 
Australia
Native speaker teachers’ 
classes
English 
Course 
at Junior 
College
B2 Vantage Enhance four skills more.
Junior 
College
B1 Threshold
1. Can listen, speak, read and
write everyday English. 
2. Can convey one's opinion
about their major/favorite 
subject.
High School
B1 Threshold 
         & 
A2 Waystage
1. Can comprehend the
information of what they want 
by listening and reading; can 
speak and write about their 
interests, i.e. school life. 
2. Have good sense of
language. 
3. Can listen, speak, and read
in natural speed.
1. Be interested in
national/international affairs 
including literature. 
2. Try to enhance their knowledge
earned in junior high school.
Overseas Trip 
Overseas Study Programs
Native speaker teachers’ 
classes
Junior High 
School
A1 Breakthrough
1. Can listen to, speak, read
and write about their everyday 
life in limited English. 
2. Can listen to a counterpart
and respond with one's 
opinion. 
3. Can read writings in simple
English. 
4. Can write essays in basic
English. 
5. Get a good sense of English.
1. Be interested in foreign
languages and cultures and 
actively study about them. 
2. Try actively to communicate
using English. 
3. Can tell the different systems
of Japanese and English by 
relating the rules to those learned 
in their everyday classes.
Overseas Trip
Native speaker teachers’ 
classes
Elementary 
School
(A0) 
(Pre-
Breakthrough)
1. Can listen to/speak about
their family, friends, and 
school lives. 
2. Learn English through
chants, songs, and plays. 
3. Can read and write using
phonics. 
4. Can read and write English
about themselves and their 
surroundings. 
5. Earn good sense of the
language and make a good 
foundation of the language.
1. Be interested in foreign
languages and cultures. 
2. Try actively to be involved in
communication using English. 
3. Can tell different rules of
English and Japanese and get 
interested in the system of 
language.
Exchange Program with a 
sister school in Australia 
(Gib gate School)
Team-teaching by 
Japanese and English 
speaking teachers
Kindergarten N/A
1. To give the kindergarten children a chance to encounter the
English language and its sounds, and a different culture, with the 
purpose of having children feel the language as a whole. 
2. To establish a basic interest in foreign cultures and positive
participation in language learning. 
Team-teaching by 
Japanese and English 
speaking teachers
Table 1   The Hokuriku Gakuin Standard of English
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to university, which makes it ideal to see the progres-
sion of a learner using a single coherent system of 
criteria. As a feature of a small private school in a 
city with a population of 456,000, students’ academic 
levels can vary. Not all of the students may be able 
to achieve the goals set out in the Hokuriku Gakuin 
Standard. This is one of the big problems that needs to 
be solved.
The Hokuriku Gakuin Standard has two sets of as-
pects: linguistic aspects and cultural aspects. Also, to 
give students hands-on experiences, each school level 
has its own cultural exchange programs with foreign 
countries where the main language of use is English. 
These programs have been effective in motivating stu-
dents to learn more English and about other cultures.
In terms of linguistic aspects, the goals of each 
school level are correlated with the CEFR as shown in 
Table 1. Being more realistic than optimistic, Hokuri-
ku Gakuin Standard describes criteria and goals in a 
rather abstract way. The higher the school level gets, 
the bigger the gap becomes between the low students 
and high students. So Table 1 presents the highest 
achievement goals in general rather than to guarantee 
that all the students achieve the levels shown.
As the CEFR states, we need to be coherent and 
comprehensive. At the same time, there are some 
regulations we need to follow legally and socially. All 
of the following are not connected with the CEFR in 
general: 
1. Junior high school and senior high school have to
use textbooks following a Course of Study from
the MEXT.
2. Students need to be prepared for university en-
trance examinations.
3. STEP11 and TOEIC12 examinations are the most
widely known and used in Japanese society.
To deal with the many factors involved, including 
Highest Achievement Goals 
of each School Level
CEFR Cambridge Examinations TOEIC STEP (EIKEN)
English Course in the 
Community and Culture 
Department
B2 Vantage First Certiﬁcate in English 660-730 Pre-1st Grade
University/Junior College
B1 Threshold Preliminary English Test 450-520 2nd Grade - Pre-1 Grade
High School
A2 Waystage Key English Test 310-450 3rd Grade - 2nd Grade
Junior High School
A1 Breakthrough Movers info unavailable-220 4th Grade - 3rd Grade
Elementary School (A0 Pre-Breakthrough) Starters information unavailable 5th Grade - 4th Grade
Kindergarten N/A N/A N/A N/A
Note: “A0 Pre-Breakthrough,” our term, is not included in the CEFR. 
sources: ケンブリッジ大学認定試験センター (Cambridge University Certiﬁed Testing Center) http://www.camb-hg.com/exam/exam.htm  retrieved 
on January 20, 2008 
Cambridge ESOL　http://www.cambridgeesol.org/index.html   retrieved on January 20, 2008 
aswho　http://www.aswho.com/abroad/test/level.htm    retrieved on October 5, 2008
Table 2   Correlation of CEF and other examinations
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varying student backgrounds and abilities, a tool was 
needed to evaluate the students and see how their abil-
ity correlates to one standard, the CEFR. The exami-
nations of Cambridge ESOL13, which was involved in 
the development of the CEFR, were a solution for our 
situation. There is a deﬁned relationship between the 
levels in the CEFR and those of the Cambridge ESOL 
exams14. Therefore, conducting the Cambridge ex-
ams, the students’ levels can be evaluated objectively 
in correlation to the CEFR. Advantages of using the 
Cambridge examinations are not limited only to close 
correlation with the CEFR, but also include objective 
evaluation of students across four skills (reading, writ-
ing, listening and speaking) using a world standard. 
Disadvantages of using the examinations are the high 
cost, time consumption, British English vocabulary, 
and lack of wide recognition in Japan. Since most of 
our students have taken STEP tests and TOEIC but not 
Cambridge exams, the correlation table (Table 2) was 
needed, which helped us to grasp our students’ levels 
to start our research. The correlations with the CEFR 
and other well used exams (TOEIC and STEP exams) 
are shown in Table 2. As Cambridge does not publish 
such detailed correlations, information from various 
sources was combined to create Table 2.
It should be noted that each test, including the STEP 
and TOEIC, has its own style, so these comparisons 
should not be taken as a rule, but only as an aid to read 
and compare the scores of the different tests. Based 
on the entire information available, it was posited that 
passing the Preliminary English Test can be the high-
est achievement goal for the general body of students 
at Hokuriku Gakuin.
3. Methods of Evaluation in terms of the CEFR:
Cambridge Examinations
As referenced earlier, Cambridge ESOL has de-
veloped globally recognized English tests by closely 
working with the CEFR. To evaluate our students in 
terms of the CEFR, Cambridge examinations are the 
best methods available at this moment. Another merit 
is that Cambridge examinations evaluate students’ 
four skills, listening, speaking, reading, and writing 
all the way from the beginners’ level to the advanced 
level as well as all the way from (elementary) school 
children to adults. With one scale, we can grasp the 
achievement of the entire students of our whole school 
system.
Cambridge ESOL has several kinds of tests like 
“General English,” “Professional English,” “Academic 
English,” and so on15. Among those, examinations in 
the “Main Suite” and “Young Learners English Tests 
(CYLE)” are suitable for our students, whose goals of 
English study can be varied. Table 3 shows the guided 
learning hours for candidates to take examinations 
and shows the reference to the CEFR. 
CEFR Main Suite Guided Learning Hours (from beginner level) 
C2 Mastery Certiﬁcate of Proﬁciency in English (CPE) Approx. 1,000—1,200 
Effective
C1 Operational
Proﬁciency
Certiﬁcate in Advanced English (CAE) Approx. 700—800 
B2 Vantage First Certiﬁcate in English (FCE) Approx. 500—600 
B1 Threshold Preliminary English Test (PET) Approx. 350—400 
A2 Waystage Key English Test (KET) Approx. 180—200 
source: University of Cambridge ESOL Examinations http://www.cambridgeesol.org/exams/exams-info/faqs/main-suite.html
Table 3   Main Suite of Cambridge Examinations: CEFR and Guided Learning Hours
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CYLE is for learners aged 12 and under, and con-
sists of three levels: Starters, Movers, and Flyers. Ac-
cording to Cambridge ESOL, Movers are equivalent 
to A1, and Flyers are equivalent to A2 of the CEFR16. 
Starters consists of Listening (20 minutes for 20 
items), Reading and Writing (20 minutes for 25 items), 
and Speaking (3-5 minutes for 5 parts) sections. Can-
didates at the Starters level are tested on their knowl-
edge of prepositions, basic vocabulary like colors, and 
spelling17, and the difﬁculty and content increases as 
students progress to higher levels.
The Main Suite examinations have five levels, as 
can be seen in Table 3. The Key English Tests, the 
lowest level of the Main Suite, was decided to be con-
ducted since it was considered to be the most suitable 
to grasp the students’ achievement levels all the way 
from the junior high school to the university for the 
current study. 
According to the Cambridge criteria18, candidates at 
the KET stage will:
● have a basic command of the spoken language
● be able to convey basic meaning in very famil-
iar or highly predictable situations
● be able to produce utterances which tend to be
very short – words or phrases – with frequent
hesitation and pauses
● be dependent on rehearsed phrases with lim-
ited generative capacity
● only be able to produce limited extended dis-
course
● likely have pronunciation which is heavily in-
f luenced by L1 features and may at times be
difﬁcult to understand
● likely require prompting and assistance by an
interlocutor to prevent communication from
breaking down.
In the following chapters, by using the Cambridge 
exams above (except for the kindergartens), the situa-
tions of each school level will be laid out in detail.
3.2 The Outline of the Mock Test (KET)19
The ﬁnal mark a candidate receives in KET is an ag-
gregate of the marks obtained in each of the three 
papers (1.Reading and Writing, 2.Listening, and 
3.Speaking). There is no minimum pass mark for indi-
vidual papers. The Reading and Writing paper carries 
50% of the marks and Listening and Speaking each 
carry 25% of the total marks. Results are reported 
as one of four grades, two passing grades (Pass with 
Merit and Pass) and two failing grades (Narrow Fail 
and Fail).
‘Pass’ ordinarily corresponds to about 70% of the 
total marks. ‘Pass with Merit’ ordinarily corresponds 
to approximately 85% of the total. A ‘Narrow Fail’ 
grade means that the candidate is within 5% of the 
‘Pass’ level.
As for the aims of reading, they are as follows: 
Making use of the limited structural and lexical re-
sources at their (the students’) disposal, KET candi-
dates should be able to understand the main message, 
and some detail, of a variety of short factual reading 
texts: for example, signs, notices, instructions, bro-
chures, guides, personal correspondence and informa-
tive articles from newspapers and magazines. They 
should also have strategies for dealing with unfamiliar 
structures and vocabulary.
For writing, KET candidates need to be able to 
produce items of vocabulary from a short deﬁnition, 
select appropriate lexis to complete one-word gaps in 
a simple text, and to transfer information from a text 
to a form. They also need to show their ability to com-
plete a short everyday writing task appropriately, co-
herently and showing reasonable control of structure, 
vocabulary, spelling and punctuation.
3.2.1 Reading and Writing section
These parts of the test together take 1 hour and 10 
minutes and have a total of 56 questions worth a max-
imum of 60 points. The paper is divided into 9 parts: 
Part 1 - Gist understanding of real world notices: 
Reading for main message
The candidates are tested on their ability to under-
stand the main message of a sign, notice or other 
very short text. These texts are of the type usually 
found on roads, in railway stations, airports, shops, 
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restaurants, ofﬁces, schools, etc. 
Part 2 - Lexical: Reading and identifying appropri-
ate vocabulary
Candidates are tested on their knowledge of vocab-
ulary. They are asked to ﬁll the gap in each of ﬁve 
sentences with one of the 3 options provided. The 
6 sentences are all on the same topic or are linked 
by a simple story line. The answer to the ﬁrst sen-
tence is provided. Candidates should deal with each 
sentence individually but be aware that the overall 
context will help them ﬁnd the answer. 
Part 3 - Functional language: Reading and identi-
fying appropriate response
Candidates are tested on their ability to understand 
the language of the routine transactions of daily life. 
The ﬁrst 5 questions are multiple-choice, each with 
3 options. The candidates are asked to complete ﬁve 
short conversational exchanges.
The next 5 questions are matching exercises. Can-
didates are asked to complete a longer dialogue, 
by choosing from a list of eight options. These dia-
logues take place in shops, hotels, restaurants, etc., 
and in various work, study and social situations.
Part 4 - Reading for detailed understanding and 
main idea(s)
Candidates are tested on their ability to understand 
the main ideas and some details of longer texts of 
about 230 words. These texts come from authentic 
sources, such as newspapers and magazine ar-
ticles, but are adapted to make them accessible to 
candidates. Texts may include vocabulary which is 
unfamiliar to the candidates, but this should not in-
terfere with their ability to complete the task.
The questions in this part may be multiple-choice 
comprehension questions with 3 options. Alterna-
tively, candidates may be asked to decide whether, 
according to the text, each one of a set of statements 
is correct or incorrect, or whether there is insufﬁ-
cient information in the text to decide this.
Part 5 - Reading and identifying appropriate struc-
tural word
In Part 5, candidates are tested on their knowledge 
of grammatical structure and usage in the context 
of a reading text. As with Part 4, texts are adapted 
from newspaper and magazine articles, encyclope-
dias and other authentic sources. Words are deleted 
from the text and candidates are asked to complete 
the text by choosing the appropriate word from 
three options. Deletions mainly focus on structural 
elements, such as verb forms, determiners, pro-
nouns, prepositions and conjunctions. Understand-
ing of structural relationships at the phrase, clause, 
sentence or paragraph level is also required.
Part 6 - Reading and identifying appropriate lexi-
cal item, and spelling
Candidates are asked to produce five items of vo-
cabulary and to spell them correctly. The ﬁve items 
of vocabulary will all belong to the same lexical 
ﬁeld, for example, jobs, food, things you can ﬁnd in 
a house, etc. For each word they have to write, can-
didates are given a ‘deﬁnition’ of the type you can 
find in a learner’s dictionary, followed by the first 
letter of the required word and a set of dashes to 
represent the number of the remaining letters in the 
required word. 
Part 7 - Reading and identifying appropriate word 
with focus on structure and/or lexis
In Part 7, candidates are asked to complete a gapped 
text. Texts are short and simple and are of the type 
candidates at this level may be expected to write, 
for example, notes and short letters. A text may 
take the form of a note plus a reply to that note, or 
may be a single letter. Deletions in the text focus on 
grammatical structure and vocabulary. Candidates 
are only asked to produce words which students at 
this level can be expected to actively use. Correct 
spelling of the missing words is essential in this 
part.
Part 8 - Reading and writing down appropriate 
words or numbers with focus on content and accu-
racy
In Part 8, candidates complete a simple information 
transfer task. They are asked to use the information 
in one or two short texts (note, email, advertise-
ment, etc.) to complete a note, form, diary entry or 
other similar type of document. Candidates have to 
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understand the text(s) in order to complete the task, 
and the focus is on both writing and reading ability. 
Candidates are expected to understand the vocabu-
lary commonly associated with forms, for example, 
surname, date of birth, etc. The required written 
production is at word and phrase level, not sentence. 
Correct spelling is essential in this part.
Part 9 - Writing a short message, note or postcard 
in 25-35 words
In Part 9, candidates are given the opportunity to 
show that they can communicate a written message 
(25–35 words) of an authentic type, for example a 
note or postcard to a friend. The instructions in-
dicate the type of message required, who it is for 
and what kind of information should be included. 
Candidates must respond to the prompts given. All 
three prompts must be addressed in order to com-
plete the task fully. Alternatively, the candidates 
may be asked to read and respond appropriately to 
three elements contained within a short note from a 
friend.
3.2.2 Listening Section
As for the main skill focuses, candidates should be 
able to understand and respond to dialogues and 
monologues, including telephone conversations and 
recorded messages, in both informal and neutral set-
tings on a range of everyday topics. The texts are de-
livered at a pace which is slow but not unnaturally so. 
Candidates should be able to extract relevant factual 
information from what they hear.
This part of the test takes about 30 minutes and has 
a total of 25 questions worth a maximum of 25 points. 
The paper is divided into 5 parts. Each question is 
worth 1 point for a total of 5 points.
Part 1 - Listening to identify key information (times, 
prices, days of week, numbers, etc.)
In Part 1, candidates are tested on their ability to 
identify simple factual information in ﬁve separate 
short conversational exchanges. The short conversa-
tions are either between friends or relatives, or be-
tween a member of the public and a shop assistant, 
booking ofﬁce clerk, etc. The information focused 
on in these dialogues is, for example, prices, num-
bers, times, dates, locations, directions, shapes, 
sizes, weather, descriptions of people and current 
actions. On the question paper, the candidates see 
a short question and three multiple-choice options 
based on pictures or drawings. There are ﬁve ques-
tions in Part 1.
Part 2 - Listening to identify key information
In Part 2, candidates are tested on their ability to 
identify simple factual information in a longer 
conversation. The conversation is an informal one 
between two people who know each other. The 
topic is one of personal interest to the speakers, for 
example, daily life, travel, occupational activities, 
free-time activities, etc. Candidates show their un-
derstanding of the conversation by matching two 
lists of items, for example, people with the food 
they like to eat, or days of the week with activities.
Part 3 - Taking the ‘role’ of one of the speakers and 
listening to identify key information
In Part 3, candidates are also tested on their ability 
to identify simple factual information. The listening 
text is usually an informal conversation between 
two people who know each other about a topic of 
personal interest to the speakers. It is sometimes a 
transactional exchange, e.g. a person making enqui-
ries in a travel agent’s. In this part, candidates show 
their understanding of the conversation by answer-
ing ﬁve multiple choice questions, each with three 
options.
Parts 4 and 5 - Listening and writing down infor-
mation (including spelling of names, places, etc. as 
dictated on recording)
In Parts 4 and 5, candidates are tested on their abil-
ity to extract specific factual information from a 
dialogue or monologue and write it down. The dia-
logue or monologue is in a neutral context, for ex-
ample, in shops, ofﬁces, etc. A monologue may be a 
recorded message. The information to be extracted 
is of a practical nature, for example, opening times, 
entrance fees, etc. Candidates are asked to complete 
a memo, message or notes on the question paper by 
extracting information from the listening text and 
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writing it down. Information to be written down 
consists of numbers, times, dates, prices, spellings 
and words. In each case, candidates are required 
to write down one or two words or numbers. Com-
pletely accurate spelling is not required, except 
where a name has been spelled out in the listening 
text or when it is a simple high-frequency word.
3.2.3 Speaking Section
The KET Speaking Test is conducted with a pair of 
students (hereafter referred to as Candidate A and 
Candidate B). A teacher acts as an interlocutor, with 
another teacher grading, but not interacting with the 
candidates during the test. The students are paired ac-
cording to similar ability, based on their performance 
on the reading, writing and listening portions of the 
test.
Two candidates are called into the examination 
room and sit across a table from the interlocutor and 
the other teacher. Each test takes approximately 10 
minutes per pair. The test consists of 2 parts: Inter-
view and Prompt Cards.
Part 1 – interview: The interlocutor asks Candidate 
A one main question and 1 or 2 follow up ques-
tions, and then asks Candidate B a different main 
question like “What do you like to do in your free 
time?”and 1 or 2 follow up questions like “Where 
do you do that?” If candidates cannot respond, the 
interlocutor repeats it or changes the question to a 
predeﬁned backup question. Part 1 of the test takes 
5-6 minutes.
Part 2 – prompt cards (see Appendix B): The can-
didates interact with each other. The interlocutor 
explains the task to the candidates. Candidate A 
receives a prompt card with factual information. 
Candidate B receives a prompt card with key words 
and phrases. Candidate B uses these key words 
and phrases to formulate complete questions and 
Candidate A answers them, using the information 
provided. The questions and answers are related to 
daily life and every day expressions covering plac-
es, times, prices and services.
As for assessment, the candidates are assessed on 
their own individual performance, but their level of 
interactive communication is also taken into account. 
Both the interlocutor and the other teacher grades the 
candidates during the test. After completing all the 
tests, the marks are averaged together for each candi-
date to determine the ﬁnal score.
The candidates are scored according to 3 criteria: 
Grammar and Vocabulary, Pronunciation and Interac-
tive Communication for both Part 1 and Part 2. The 
scoring was on a scale of 1-5 as follows: 5= excellent; 
4= good; 3= acceptable; 2= unsatisfactory; 1= poor. 
The candidates are graded using a mock KET stan-
dardized rubric (see Appendix C).The total score is 
out of 30 points. This global achievement score corre-
lates with the following grades: 0-19 points (64% and 
below) = fail (F); 20 points (65 – 69%) = narrow fail 
(N); 21-25 points (70 – 84%) = pass (P); 26-30 points 
(85% and above) = pass with merit (M).
4. The Situation of English Education,
“English Time”, at the Kindergartens
Hokuriku Gakuin has two kindergartens. English 
Time at the kindergartens started in 2000. It was in-
cluded in the curriculum of the kindergartens so, for 
several years, it was held once a week in the morning. 
However, the flow of child care seemed to be inter-
rupted by English Time. Therefore, until 2007, we had 
English Time in the afternoon, which means it was 
considered as an activity outside the kindergarten cur-
riculum with the children who wished to join (or their 
parents wished them to join) attending. The whole 
program is supervised by a teacher at college.
Since Hokuriku Gakuin adopted the Hokuriku 
Gakuin Standard in 2008, we started a new English 
Time syllabus at those kindergartens. It is now includ-
ed in the curriculum again. The aims of English Time 
are the following:
1. To give the kindergarten children a chance to
encounter the English language and its sounds,
and a different culture, with the purpose of hav-
ing children feel the language as a whole.
2. To establish a basic interest in foreign cultures
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and positive participation in language learning. 
4.1 Current Situation
English Time is held once a week at each kindergar-
ten. There are 2 classes – one for four-year-olds and 
one for five-year-olds. Class time is 20 minutes for 
each class. It is team taught by a native speaker, who 
is a full-time teacher at Hokuriku Gakuin Junior Col-
lege, and a Japanese teacher who is hired from outside 
our school. Kindergarten teachers also attend English 
Time to observe and take care of the children. 
In English Time, teachers teach basic expressions 
such as greetings, asking and answering their names, 
weather, and feeling words in the ﬁrst semester. Also 
the vocabulary for body parts, colors, food (fruit and 
vegetables) is introduced. Animals, numbers, and 
other vocabulary is introduced in the second semester. 
Vocabulary is taught through listening and speaking, 
without using the English alphabet. Reading and writ-
ing skills are not introduced.
This year, 2008, we have arranged more cultural 
activities than last year, not only within the language 
itself, but also differences in culture are emphasized 
in English Time. The current native teacher in charge 
of kindergarten is from Scotland. Therefore, some 
elements of Scottish culture were introduced, such as 
kilts and shortbread, with the children having the op-
portunity to eat together in class. Introducing different 
cultures gives the children the message that differ-
ences are not bad. Judging the differences as right or 
wrong does not mean anything and accepting the dif-
ferences as they are is important.
4.2 Issues for Discussion
Although the changes which accompanied the adop-
tion of the Hokuriku Gakuin Standard improved the 
former English Time, there are still issues which need 
to be addressed.
There has been much research carried out on the ef-
fects of early English learning. According to JASTEC 
Kansai Project Team20, English learning experience 
from an early age produces greater interest and eager-
ness to study English and a positive attitude towards 
communicating with foreigners. In Hokuriku Gakuin’s 
case, teachers visit kindergartens only for English 
Time. Even during the limited period of English 
Time, the children are able to get intercultural experi-
ences. However, if the English Time teachers could 
visit the kindergartens at a time other than during the 
regular English Time to join the ordinary activities, 
We assume that it would be good to let the children 
know that English is not an unusual thing and it is not 
something only to be used during English Time but at 
anytime in daily life. We would like to survey how the 
children react when English Time teachers visit kin-
dergartens at other times next year.
As for language teaching, the pronunciation and the 
rhythm of English are important elements. Children 
learn by imitating the pronunciation of native speak-
ers. Nishio mentioned about the effect of the starting 
age on learning English pronunciation21. She found 
out from her experiment that there are some phonemes 
that can be acquired more easily when children start 
learning before entering an elementary school than 
after. There should be greater emphasis placed on pro-
nunciation within English Time activities. 
The content of the English Time syllabus should be 
examined. There are differences in comprehension 
between four-year-olds and ﬁve-year-olds. The content 
should be examined carefully and prepared according 
to the age groups. For the ﬁve-year-old classes, various 
ways of teaching new materials could be undertaken 
and more words could be taught than in the younger 
classes. The two-year curriculum of English Time 
needs to be re-eralnated and re-structured. The cur-
riculum of the ﬁve-year-old class must be a continua-
tion of that of the four-year-old class. English Time is 
the ﬁrst stage of learning English at Hokuriku Gakuin 
and this experience should be linked to the next stage, 
when children start learning English as a subject upon 
entering our elementary school. There are many kin-
dergartens carrying out English activities nowadays. 
However, English Time at our kindergartens aims to 
differentiate itself from that of other kindergartens 
through the integrated English education we propose 
and are carrying out.
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5. The Situation of English Education at Hokuriku
Gakuin Elementary School
Hokuriku Gakuin Elementary School has had English 
as part of its curriculum since 1964. However, as time 
has moved on, so has the need for reviewing the meth-
ods and goals of English education for elementary 
school age children. The following will describe what 
the current situation is and also outline some recent 
changes which have led to this situation.
5.1 Current Situation
English is taught to the elementary school children at 
every grade level, beginning at grade 1 and continuing 
until they graduate from the school (grade 6). A team 
teaching approach is used, a team being comprised of 
one native Japanese teacher proﬁcient in English and 
one non-Japanese teacher (a foreign teacher from the 
point of view of Japan) whose mother tongue is Eng-
lish. Both speak English in class, with explanations 
given in the students’ ﬁrst language (L1) by the Japa-
nese teacher as necessary. 
Currently two Japanese teachers, one of whom is 
a teaching professor at Hokuriku Gakuin University 
and the other hired from outside the school system, 
and two foreign teachers, both Hokuriku Gakuin Uni-
versity lecturers, are made available to the elementary 
school. The elementary school classes are divided 
between the teachers by grade and English classes are 
held for each grade, taught by a team as mentioned 
above. Class hours are 40~45 minutes in length and, 
since 2005, have been held twice a week for all grades. 
Under this system, students who graduate will have 
had a total of about 390 class hours of English during 
their 6 years at Hokuriku Gakuin Elementary School, 
based on the averages from 2005 to 2007.
5.2 Teachers’ Responsibilities
The teachers are responsible for creating a suitable 
learning environment in which students are given as 
many chances as possible to use English. Teaching and 
students’ ability is deﬁned in terms of skills and com-
prises the four skills of reading, writing, listening and 
speaking. Knowledge and student participation are 
both important and methods of maximizing them are 
devised and discussed by the teachers and include the 
usage of textbooks, writing sheets, activities, speak-
ing assignments, etc. Teachers are also responsible for 
writing lesson plans and these are stored securely on 
the school server for reference in later years. Along 
with using the same series of book throughout the 
grades, this helps in ensuring consistency in teaching, 
regardless of staff turnover or changes in schedules.
The foreign teacher is expected to use only Eng-
lish with the students as much as possible and this 
is made feasible by working with a Japanese teacher 
in the classroom. Both teachers are responsible for 
controlling the class and the homeroom teacher may, 
on occasion, be also asked to attend if help is needed. 
Testing and grading is regarded as an important part 
of education and students are given in-house created 
tests based on content recently learned. These tests 
have sections which are described by the skills and 
knowledge being tested and the results are recorded, 
by skill, into computer grading sheets. The results are 
discussed and sent to the children’s parents at the end 
of each semester, along with comments.
Teachers also train the students for events such as 
the English performance at the annual school perfor-
mance day, publically available English tests such as 
the STEP, and the students’ cultural trip to a foreign 
country.
5.3 Landmark Changes
A major change was in 2003 when Hokuriku Gakuin 
University (then, Hokuriku Gakuin Junior College) 
took over control of the elementary school English 
curriculum and assigned members of its teaching and 
research staff to the English program. The new teach-
ing staff used their experience of and research into 
educational concepts, such as the teaching of children 
using a 4 skills style of education, phonics etc, in the 
classroom and put in place the system of team teach-
ing that is still used today. The teachers were based 
at the college, on the same campus as the elementary 
school, and prepared their classes before walking 
333
北陸学院大学・北陸学院大学短期大学部研究紀要　第１号
down to the elementary school. Because of this, the 
college’s resources were made more available to the 
elementary school giving it an advantage over others 
that did not have such support.
A period of stability, in terms of low staff turnover 
and educational methodology, followed and the college 
teachers saw they had a chance to evaluate the fruit 
of their efforts over the entire six years of a student’s 
attendance at the elementary school, as well as an op-
portunity to re-evaluate their teaching methods22. In 
2005, the use of outside standardized testing was de-
cided on and the Cambridge Young Learners English 
Tests (CYLE) were chosen as they were an objective, 
globally recognized standard which tested students in 
the 4 skills of reading, writing, listening and speaking. 
This event was the beginning of another major change 
in English education in Hokuriku Gakuin Elementary 
School.
The students were to be tested at the end of their 6 
years of education at elementary school (the school 
year being from April to March of the following year). 
The ﬁrst set of CYLE tests endeavored to provide in-
formation on what the students gained from one year 
of English education at 6th grade. It was undertaken by 
all members of the 6th grade class at around the begin-
ning of their school year, in May, 2006. This class had 
been taught for 3 years under the older system of edu-
cation and for 3 years under the new system. The test 
papers were corrected by Cambridge ESOL (in Eng-
land) and the results were sent to back to the school. A 
CYLE test was carried out again in March 2007, the 
end of their school year. The results (Table 4) showed 
that students’ performance had improved markedly 
during the one year of English education, across all 4 
skills23. 
It was decided to conduct the test every year to get 
more reliable data and to continue to gauge the abil-
ity of the students after 6 years of elementary school 
English education. The following year’s students, who 
would have received 5 of their 6 years of English edu-
cation under the new system upon graduation, took the 
examination 4 months earlier, in November 2007. This 
was due to timetabling clashes and not part of the re-
search planning. Analysis of their results showed that 
they had not performed better than the previous year’
s students, which indicated that the extra 4 months of 
English education may have had an effect on the pre-
vious year. (Table 5). 
Analysis of the results from the March 2007 and 
the November 2007 examinations, and using data 
from Cambridge ESOL, showed that the students were 
performing better in the test than their peers across 
the country who had also taken the test, but it could 
also be seen that our students were not performing as 
well as those in other countries in Asia such as Korea 
and Taiwan (Table 6). This result showed to us that 
the education style being used was producing good 
results when compared to others in Japan, but opened 
our eyes more to what was going on in the rest of the 
world. Another interesting point that was noted was 
Table 4   Hokuriku Gakuin Elementary School YLE Results. May 2006 vs. March 2007. Same class tested twice.
　 Listening Reading and Writing Speaking Total Score
Hokuriku Gakuin 2006 (May) 3.38 2.75 4.13 10.25
Hokuriku Gakuin 2007 (March) 4.15 3.30 4.20 11.65
　 Listening Reading and Writing Speaking Total Score
Hokuriku Gakuin 2007 (March) 4.15 3.30 4.20 11.65
Hokuriku Gakuin 2007 (Nov.) 4.35 3.00 3.63 11.19
Table 5   Hokuriku Gakuin Elementary School YLE Results. March 2007 vs. Nov. 2007. Different classes 
(years of graduation).
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that the results showed a more even balance across all 
four skills for students at Hokuriku Gakuin than for 
their peers either in Japan or in Korea and Taiwan. 
This was seen as a veriﬁcation of the method of teach-
ing using the 4 skills based approach, since 2003. It 
should be noted that results per country were only 
available until 2006 at the time of comparison and that 
the results are averages based on the total number of 
entries in each country.
The students who are due to graduate in March 
2009 were tested in November 2008. These students’ 
results, not yet available at the time of writing, will be 
of particular interest as they have received their Eng-
lish education entirely under the new system, since 
entering the school as first graders. We will finally 
be able to see what has been realized by conducting 
elementary English education using the 4 skills based 
approach over the entire 6 years of elementary school.
5.4 Following Graduation from Elementary School
The success of our students in the Cambridge exami-
nations led us to think about if our students continued 
to make progress in English after graduating from 
elementary school, and what support would be needed 
to help them. It has been mentioned before in this pa-
per that Hokuriku Gakuin includes schools from kin-
dergarten all the way up to university level. As many 
of our students continued to Hokuriku Gakuin Junior 
High School and beyond after graduation from el-
ementary school, it was felt that there should be a way 
of ensuring their English education would continue 
from where they left off and that they would build 
upon what they had learned instead of restarting from 
the beginning, as is often the case in Japanese junior 
high schools. 
The Hokuriku Gakuin Standard was proposed 
around this time and allowed us to begin realizing 
our goals for English education over a longer term. 
A lot of research was also being carried out into the 
different levels of schools in Hokuriku Gakuin at the 
time. The research which was being conducted into 
the CEFR by the same researchers was used as a base 
to develop a model to be followed for English educa-
tion at each stage of a student’s development. The ﬁrst 
two steps of the Cambridge upper level suite of exams 
(PET and KET) were decided on for post elementary 
school student as using Cambridge would allow one 
standard with stages requiring increasing ability to be 
used throughout the entire Hokuriku Gakuin system 
(omitting the kindergarten as testing was not deemed 
as suitable at that level).
What had started as disparate research into the abil-
ity of elementary school students and other research 
into the various levels of the Hokuriku Gakuin system 
had become one Standard of education supporting our 
students and helping them to perform to the best of 
their ability, with results being objectively verifiable 
based on global standards. Refinement of methodol-
ogy and reviewing of student needs will continue at 
Hokuriku Gakuin Elementary School in the future, 
but it will not just be in the context of the elementary 
school only. It will be in the context of the students’ 
English education as a whole, until they graduate from 
university, and with an eye on what is required when 
working in the global community.
6. The Situation of English Education at the Junior
High School and High School
6.1 Current Situation
Hokuriku Gakuin has a junior high school and a 
　 Listening Reading and Writing Speaking Total Score
Japan (04,05,06) 3.58 2.56 3.78 9.92
Hokuriku Gakuin (Mar 07, Nov 07) 4.25 3.15 3.92 11.32
South Korea (04,05,06) 4.19 3.16 4.46 11.81
Taiwan (04,05,06) 4.20 3.54 4.50 12.24
Table 6   Hokuriku Gakuin Elementary School Results vs. Korea, Taiwan and Japan
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high school for the secondary education. The Junior 
High School has two courses: Chuko Ikkan Shin-
gaku Course (Advanced Course) and Chuko Hatten 
Shingaku Course (Regular Course). The students in 
the Advanced Course study English at a faster speed 
than in the Regular Course. The students ﬁnish all 3 
volumes of English textbook in 2 years and 3 months, 
and do progressive study aimed at an entrance exami-
nation. Students in the Regular Course study at an or-
dinary speed, the same speed as shown by the MEXT. 
They study English using all 3 volumes of English 
textbook in 3 years. The junior high school has been 
chosen as a prefectural representative for a prestigious 
national championship contest, Prince Takamado’s 
English Oratorical Contest24 for the past six years 
(2003-2008) in a row. In 2008, two Hokuriku Gakuin 
Elementary School’s graduates were nominated to at-
tend the national championship contest.
The junior high school consists of graduates of 
Hokuriku Gakuin Elementary School as well as 
those of public schools not only from Kanazawa City 
but also from the suburbs of and cities surrounding 
Kanazawa. The ratio of the two, i.e. students from 
Hokuriku Gakuin Elementary School and those from 
the other schools, depends on the year. English at all 
elementary schools in Japan in general has not been 
a subject like math and Japanese, some students enter 
the junior high school with no formal English educa-
tion. Due to the various quality and quantity of Eng-
lish education given to the students at the elementary 
school age, the ﬁrst year junior high students’ English 
abilities are varied. Students, like Hokuriku Gakuin 
Elementary School students, who already know how 
to read simple sentences by using phonics rules, have 
to start again from the English alphabet with their 
peers in the beginning. This has been a hold-back for 
advanced students. For low ability students, doing 
things over again in junior high school could be a use-
ful remedial study. 
The High School has three courses: Ippan Shin-
gaku Course (Regular Course), Eiri Shingaku Course 
(English-Science Course ), and Tokubetsu Shingaku 
Course (Advanced Course). The high school consists 
of three kinds of students: (1) graduates of Hokuriku 
Gakuin Junior High School who attended Hokuriku 
Gakuin Elementary School, (2) graduates of Hokuriku 
Gakuin Junior High School who attended other el-
ementary schools, and (3) students from other junior 
high schools. The students’ levels are more varied 
than those at the junior high school.
6.2 Landmark Changes
Hokuriku Gakuin Junior and Senior High Schools 
have been active with their English education not only 
inside school but also outside. They have had over-
seas programs since 197725 as well as having native 
speaker teachers, even at the time when other schools 
did not yet have ofﬁcial native speaker (JET) instruc-
tors26. However, these outstanding features are not 
outstanding any more nowadays as other schools now 
have overseas programs and native speaker teachers. 
Hokuriku Gakuin had to ﬁnd new ways to distinguish 
itself.
The senior high school was assigned to be a Su-
per English Language High School (SELHi) 27 by the 
MEXT for 2004-2006. SELHi is a project to “imple-
ment practical research into progressive English edu-
cation in high schools.” 28 It is a competitive project to 
be assigned, so it was an honor for the school.
The focus of Hokuriku Gakuin High School was 
reading strategy (RS) to improve students’ read-
ing skills.29 This project made some things clear: (1) 
teaching RS was effective to improve the students’ 
reading speed as well as enhancing their vocabulary, 
but (2) teachers’ introduction were necessary to moti-
vate/inspire students for books, especially those deal-
ing with foreign cultures the students are not familiar 
with, and (3) the goals of each class must be clearly 
stated in teachers’ minds. This project was conducted 
using the English Course (the former name of the 
English-Science Course) only, and it is necessary to 
try and see if these methods could be applied to other 
courses or not. The school is now in the stage of “Post 
SELHi.”
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6.3 Evaluation of Junior High School and High 
School by Using Mock Tests of the Cambridge 
Examinations (KET)
6.3.1 Listening, Reading and Writing Test 
Hokuriku Gakuin Junior High School and High 
School had a group of their students for an in-house 
trial of the Cambridge ESOL Main Suite of examina-
tions to see the students’ achievement toward the end 
of each school level. The candidates were the two 
classes of the third year of the junior high school and 
the three classes of the senior high school. This was 
carried out using past papers, with the results cor-
rected by teachers based on Cambridge’s published 
standards. Students all took the ﬁrst level of the Main 
Suite examinations, the Key English Test or KET, 
which is equivalent to A2 level or Waystage of the 
CEFR. At this level, a person is expected to commu-
nicate simple tasks on familiar matters like personal 
information, shopping, and local geography. 
70% and higher score is required to pass the KET. 
59.5 (70% out of 85 points in total) is considered pass-
ing for this mock test. It should be evaluated from a 4 
skills point of view, but due to the time limitations, in-
terviews were not given to all the students, but to only 
some. The scores from the three skills are taken into 
account to evaluate. The results are shown in Table 7:
A total of 105 students completed both sections of the 
paper. The school average was 37.1 out of 85 (or about 
44%) with a standard deviation of 20.1. This standard 
deviation is very high. It suggests that the English 
ability varies considerably across the school. There 
were 2 junior high school classes, shown by JHA and 
JHB. There were four senior high school classes, and 
the results of the top two and bottom two classes were 
put together and called SHA and SHB. The reason for 
grouping them was that their scores were almost the 
same and it allowed us to talk about an ‘A’ class and a 
‘B’ class for both junior high school and high school. 
The best performing classes were JHA and SHA. 
These classes scored significantly higher than the 
other classes. 
It was observed that some students struggled with 
different vocabulary of the KET from that of Japanese 
English textbooks like “chemist” and “mechanic”. 
While most of the students tried their best, some stu-
dents lost interest and didn’t complete the test. Most of 
the questions were simple for students of the English-
Science Course and the Advanced Course, however, 
spelling seemed to be problematic for other students. 
Students who had a good basic understanding of Eng-
lish worked on the test smoothly, and their results re-
ﬂect this. On the other hand, students who don’t have 
a good basic understanding of English were hesitant 
to take the test and seemed to have little interest in the 
test.
Looking at the averages, JHA is almost passing 
the KET while SHA is over the passing score. On the 
Table 7   The Results of the KET at Junior High School and Senior High School
KET
Listening Test
(25 points)
Reading & Writing (60 points) Total (85 points)
Class
No. of 
students
Avg STD No. of students Avg STD
No. of 
students
Avg STD Percent
JHA 12 14.8 5.2 12 34.2 12.5 12 49 16.8 58%
JHB 21 8.3 3.2 21 17.4 7.5 21 25.8 8.9 30%
SHA 32 18.5 4 32 40.6 6.2 32 59.1 8.9 70%
SHB 44 7.1 4.7 44 14.4 8.7 40 21.9 12.1 26%
All 
Students
109 11.6 6.6 109 24.8 14.3 105 37.1 20.1 44%
Note: “JH” indicates Junior High School;”SH” indicates Senior High School. 
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other hand, the other classes are below passing. Two 
classes of the senior high school (marked as SHB) 
mark lower than the junior high school’s score. These 
scores seem to show that students who have missed a 
chance to learn the basics of English in the junior high 
school have a hard time to catch up with their peers, 
and this gap between the low students and high stu-
dents gets bigger as the time goes on.
Based on these results, we need to investigate how 
many of the well performing students at KET level 
could pass the Preliminary English Test (PET), which 
is equivalent to Threshold level of the CEFR. This lev-
el is considered to indicate independent learners who 
can keep studying by themselves. At the same time, 
we need to ﬁnd out information about when the under-
achievers had gotten lost in learning English and what 
can be done about it.
6.3.2 Analysis and Discussion of the Results of the 
Speaking Section of the KET
The KET Speaking Test was conducted with 12 candi-
dates. Eight of the candidates were in the third year of 
high school and the remaining four were in their third 
year of junior high school. Their ages ranged from 
14 to 18 years old. Eight candidates were female and 
four were male. Two students were selected from each 
of the third year junior high classes (JHA and JHB). 
From the high school, a pair of students were selected 
from each of the four homerooms, which included 
two students from the English-Science Course, two 
students from the Advanced Course (combine to be-
come SHA), and four students in the Regular Courses 
(SHB),. The two students in each class with the high-
est scores on the reading, writing and listening por-
tions of the KET exam were selected to take part in 
the interview testing. Two of the students had also 
spent at least a year on exchange programs in Canada 
and Australia.
The followings are the results are shown in Table 8:
The candidates at the high school and junior high 
levels averaged a score of 4.44 overall. In terms of 
passing, 4 students got a pass mark and 8 students got 
a pass with merit mark.
We could interpret the results (the high averages 
and passing rate of the students) as indicating that the 
junior high and high school students chosen to take 
part in the interview section of the test were likely to 
have English ability of a higher level than the KET 
exam. Most students were able to easily answer per-
sonal questions, use the prompt cards to ask for and 
give information and speak English with minimal or 
no L1 inﬂuence. The candidates who had not spent a 
signiﬁcant amount of time in English speaking coun-
tries seemed to be more comfortable with one of either 
the interview portion, or the prompt card portion of 
the test. The two candidates who had been exchange 
students were comfortable and conﬁdent in both por-
tions of the test. 
Sections Grading Points Average result (max: 5 for each)
Part 1 Grammar and Vocabulary 4.42
Pronunciation 4.63
Interactive Communication 4.54
Part 2 Grammar and Vocabulary 4.40
Pronunciation 4.45
Interactive Communication 4.20
Average for above sections 4.44
Total  26.6 /30  = 87.7%  (Pass)
Table 8   The results of the speaking section of junior and senior high schools
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7. The Situation of English Education at the Junior
College and University
7.1 The Current Situation
The junior college and university consist of students 
from Hokuriku Gakuin Senior High School as well 
as other high schools. Different from the senior high 
school, students are from not only the local area but 
other areas like Osaka and Niigata. There are two 
departments in the university and two in the junior 
college; Childhood Department and Welfare Depart-
ment in the university, and Nutrition Department and 
the Community and Culture Department in the junior 
college. Students’ interests and levels of English are 
varied and so are their majors. The ﬁrst year students 
have to take 2 units of English in the first year, but 
other than those units, English classes are elective.
The TOEIC Bridge test started to be used for all the 
students at both the university and junior college for 
dividing them into several groups. At the university 
the students are divided into four groups and Japanese 
teachers teach them mainly with grammar exercises 
and Japanese translation in the ﬁrst semester and then 
in the second semester native English speaking teach-
ers mainly have them practice the parts of conversa-
tion and pronunciation. A major difference is that 
the students get Japanese support from the Japanese 
teachers during the ﬁrst semester, and the presence of 
native English speaking teachers ensures the class is 
conducted only in English during the second semester. 
At the junior college the students are divided into six 
groups and Japanese teachers teach mainly Japanese 
translation and grammar in the first and the second 
semester (the entire year). Another important point is 
that we are using books based on CEFR.
7.2 Analysis and Discussion of the Results of the 
Reading and Writing section of the KET
The Reading and Writing part of the test was given 
to 98 university students and 154 junior college stu-
dents. These parts of the test together take 70 minutes 
and have a total of 56 questions worth a maximum 
of 60 points. The paper is divided into 9 parts as de-
scribed before.
The total scores are shown in Table 9:
Parts 1, 2 and 5 achieved the best results. Part 1 is 
a matching activity and deals with reading commonly 
found signs. Part 2 is a multiple-choice sentence com-
pletion activity. Part 5 is also a multiple-choice gap 
ﬁlling activity. All three parts have a reasonably high 
random choice success rate. For Part 1, the candidates 
match 5 sentences to 8 signs. In parts 2 and 5, there is 
a 1 in 3 chance of random success.
Clearly the most difﬁcult part of the test was Part 
6, with an average score of only 11.68%. The raw 
average score was *0.58 out of 5 points, with a stan-
dard deviation of *0.86. This could be interpreted 
as a severe deficit in either of two skills: knowledge 
of vocabulary and spelling of that vocabulary.  The 
candidates are given the first letter and shown how 
many letters make up the required word, and they are 
provided with a sentence describing the lexical item. 
Even if they knew the word, but not the spelling, they 
would need a high level of phonetic skill to work out 
the correct spelling. The use of some British English 
All Students Average Score as Percentage Task Focus
Part 1 69.37% Gist understanding of real world notices. Reading for main message
Part 2 66.64% Lexical. Reading and identifying appropriate vocabulary
Part 3 49.69% Functional language. Reading and identifying appropriate response
Part 4 48.55% Reading for detailed understanding and main idea(s)
Part 5 55.68% Reading and identifying appropriate structural word
Part 6 11.68% Reading and identifying appropriate lexical item, and spelling
Part 7 40.17% Reading and identifying appropriate word with focus on structure and/or lexis
Part 8 32.17% Reading and writing down appropriate words or numbers with focus on content and accuracy
Part 9 47.06% Writing a short message, note or postcard or 25-35 words
Total Score 46.98%
Table 9   The Total Scores of the University and Junior College Students in Reading & Writing Part
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words, such as /chemist/ may also have reduced the 
students’ scores in this part. Two other parts of the 
test had average scores well below 50%; Part 8 with 
32.17%, and Part 7 with 40.17%. Part 8 is an informa-
tion transfer activity which requires accurate reading 
comprehension in order to select the right words, and 
Part 7 is a gapped conversation activity focusing on 
structure and lexis. In Part 7, accurate spelling is also 
necessary, which, when interpreted in conjunction 
with Part 6, could go some way to explain the poor re-
sults here.
The especially low scores in Parts 6, 7 and 8 com-
pared to other parts also shows a low ability to ac-
tively use English, while passive use seems to be more 
manageable. In these three parts candidates are not 
presented with possible answers. However, Part 9 re-
quired the candidates to write a short message, which 
is a production activity. For this part the average score 
was 47.06%, which was quite close to the total test av-
erage of 46.98%.
7.3 Analysis and Discussion of the Results of the 
Listening Section of the KET
The listening part of the test was given to 100 uni-
versity students and 186 junior college students. This 
part of the test takes about 30 minutes and has a total 
of 25 questions worth a maximum of 25 points. The 
paper is divided into 5 parts. 
The results are as shown in Table 10:
Part 2 achieved the best results, followed by Part 1. 
In both these parts, candidates must listen to identify 
key information. Part 1 uses multiple short conversa-
tions, and presents the information in graphical form 
with the use of simple pictures. Part 2 is more chal-
lenging as it is a single conversation that holds 5 piec-
es of information, though again the candidates have 
the possible answers written down in front of them. 
For Part 1, there is a 1 in 3 chance of random success. 
For Part 2 the candidates match 2 lists of information, 
one of which includes excess choices. 
Parts 4 and 5 proved the most difﬁcult of the test, 
with average scores of 25.45% and 17.06% respec-
tively. Unlike Parts 1 to 3, these parts are not multiple 
choice sections, and the candidates must write down 
information that they hear. There are, no doubt, many 
ways to interpret these results. One interpretation, 
based on ﬁndings from the Reading and Writing sec-
tion results, is that the candidates lack the ability or 
confidence to accurately transcribe information that 
they cannot see. They must rely only on what they 
hear, rather than on interpreting or reading visually 
presented choices. 
7.4 Analysis and Discussion of the Results of the 
Speaking Section of the KET
Students at the Junior College were tested using the 
Cambridge Key English Test, conducted in the same 
way as in the junior high school and high school. 
There were 28 candidates, all of whom were full-time 
junior college students. All were aged between 18 and 
20 and all were female. The entire population of the 
Speech Communication classes, an elective course 
which aims to improve the students’ level of oral com-
munication, was tested. Their level was estimated 
before testing to be false beginner/elementary. The 
results are shown in Table 11.
All students Average scoreas percentage Task Focus
Part 1 62.87% Listening to identify key information (times, prices, days of week, numbers, etc.).
Part 2 67.62% Listening to identify key information
Part 3 49.09% Taking the ‘role’ of one of the speakers and listening to identify key information
Part 4 25.45% Listening and writing down information (including spelling of names, places, etc. as dictated on recording)
Part 5 17.06% Listening and writing down information (including spelling of names, places, etc. as dictated on recording)
Table 10   The Results of Listening Part of the University and Junior College Students
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The highest average was 3.89 in the Grammar and 
Vocabulary criteria of Part 1, the interview part. The 
lowest average was 3.07 in the Grammar and Vocabu-
lary criteria of Part 2, the prompt cards, indicating 
that, despite the key words and phrases provided, the 
candidates had the most difﬁculty accurately produc-
ing questions and answers without a model. As for 
pass/fail, 12 failed, 16 passed, and 6 passed with mer-
it, giving a pass rate of 73.3% (22 students out of 28). 
7.5 The Overall Results 
Of the 286 candidates evaluated, only 28 completed 
all sections of the examination. This was due to time 
constraints on the part of the examiners conducting 
the speaking part. The overall results are shown in 
table 12:
The results for the speaking section are very different 
from the Reading & Writing and Listening sections. 
This makes sense as the students who took the speak-
ing part were students taking multiple English classes, 
including Speech Communication, a class which aims 
to improve the students’ ability in using English oral-
ly.
8. Conclusion
Through the research, we can see the level of the ﬁeld 
of English Education at Hokuriku Gakuin through 
an international standard, and are able to announce 
future plans and targets for English Education at 
Hokuriku Gakuin in the medium and long term, 10 
and 20 years’ time. 
The results showed certain points:
1. The highest goal for general students to achieve
in their 19-year education can be set at B1-B2 of
the CEFR.
2. Students with a good score in the writing test
tend to score well in listening and speaking.
3. A lot of work is necessary to improve the aver-
age of the low students to A2 of the CEFR,
which is the passing stage of KET.
4. Investigation is necessary to decide the low stu-
Part Grading points Average result
Part 1 Grammar and Vocabulary 3.89
Pronunciation 3.64
Interactive Communication 3.64
Part 2 Grammar and Vocabulary 3.07
Pronunciation 3.57
Interactive Communication 3.39
Average for above sections 3.54
Total  21.21 /30  = 70.7%  (Pass)
Table 11   The Results of Speaking Section
Section No. of Students
Pass with Merit 
85%-100%
Pass 
70%-85%
Narrow Fail 
65%-70%
Fail
0%-65%
Reading & Writing 286 4 (1.40%) 42 (14.69%) 15 (5.24%) 225 (78.67%)
Listening 286 2 (0.69%) 17 (5.94%) 11 (3.85%) 256 (89.51%)
Speaking 28 3 (10.71%) 13 (46.43%) 1 (3.57%) 11 (39.28%)
All sections 
completed
28 1 (3.57%) 7 (25.00%) 7 (25.00%) 13 (46.43%)
Table 12   The Overall Results
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dents’ levels in terms of the CEFR. (The Main 
Suite exams are not available for this as those 
students score below the level of its lowest ex-
amination )
5. The high school’s results tend to be similar to
those of tertiary education. Junior High School
could be the turning point.
At the same time, there are things that this research 
didn’t show:
1. evaluation of cultural programs
2. evaluation of emotional/motivation aspects
3. progression of each student’s English studies
This research was a benchmark of our school’s histo-
ry to evaluate the whole school system with one scale. 
There are a lot of legal regulations and limitations 
in education, we need to keep them in mind while de-
ciding on an effective way to keep moving forward to 
achieve our goal of cultivating our students to reach a 
high enough level of English to be of use in the world 
today. 
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